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Violence Prevention in Austrian Schools: 
Implementation and Evaluation of a National Strategy
Christiane Spiel, Faculty of Psychology, University of Vienna, Austria
Petra Wagner, Faculty of Applied Health and Social Sciences, University of Applied Sciences of Upper Austria
Dagmar Strohmeier, Faculty of Applied Health and Social Sciences, University of Applied Sciences of Upper Austria
A qualitative study of Austria’s national strategy against violence in the public school system introduced in 2008. The national strategy developed by re-
searchers consists of six activity domains with specific goals and projects defined for each. The evaluation (1) analyzes how the realized projects contributed 
to the six activity domains, (2) evaluates the national strategy at a general level, and (3) provides future recommendations. Eight members of the steering 
committee were interviewed at two points in the implementation process. The systematic interviews were coded according to the goals of the activity domains. 
According to the interviewees most of the projects have been satisfactorily implemented. Networking and cooperation with the different actors in the field of 
violence prevention and cooperation among steering committee members have been improved. However, the national strategy has not achieved the intended 
public recognition. The lessons learned from the evaluation and its results are discussed.
As a consequence of the public recognition that violence 
is a severe problem in schools all over the world (Currie 
et al. 2012) many prevention and intervention programs 
have been developed and evaluated in numerous efficacy 
and effectiveness trials (e.g., Ferguson et al. 2007; Ttofi 
and Farrington 2009). However, the development of 
national or regional strategies supported by governments 
is rare (examples of exceptions are Cross et al. 2011; Ro-
land 2011; Salmivalli, Kärnä, and Poskiparta 2011), al-
though research indicates that such strategies might be a 
key factor for successful and sustainable violence pre-
vention in schools (Ogden, Kärki, and Teigen 2010; Ol-
weus 2004; Roland 2000; see also Spiel, Salmivalli, and 
Smith 2011). Austria is one case where a national strategy 
has been systematically developed and implemented. This 
paper describes its implementation in Austria and an 
evaluation of the implementation efforts at a general 
level.
1. The Austrian National Strategy “Together Against Violence”
The Austrian national strategy for violence prevention in 
the public school system differs in several aspects from strat-
egies in other countries (for example PREVNet in Canada: 
Pepler and Craig 2011; the KiVa program in Finland: Sal-
mivalli et al. 2011; the safe schools framework in Australia: 
Cross et al.): (1) it was introduced subsequent to national or 
regional strategies in other countries and was therefore able 
to benefit from experiences in other countries; (2) it seeks to 
integrate pre-existing activities and to bring the relevant 
stakeholders together; (3) it activates a variety of projects 
designed to ensure sustainability (e.g.,  violence prevention 
and social competence promotion are defined as obligatory 
components of basic teacher education).
At the beginning of 2007, in the wake of a quick succession of 
significant events in Austrian schools Spiel and Strohmeier 
were commissioned by the Federal Ministry of Education, the 
Acknowledgement: The development of the national 
strategy for violence prevention and the evaluation 
of its implementation were financially supported by 
the Austrian Federal Ministry of Education, the Arts, 
and Culture.
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Arts, and Culture to develop a national violence prevention 
strategy. In the process of developing the national strategy 
“Together Against Violence” (“Gemeinsam gegen Gewalt”; 
for details about the development of the national strategy and 
its aims see http://www.gemeinsam-gegen-gewalt.at; Spiel 
and Strohmeier 2007; see also Spiel and Strohmeier 2011, 
2012), there was an intensive exchange with international col-
leagues who have been involved in similar national strategies 
in their own countries (Canada: Pepler and Craig 2011; Nor-
way: Roland 2011; Australia: Cross et al. 2011). Furthermore, 
as suggested in the prevention literature (Datnow 2002, 2005; 
Shokoff and Bales 2011; Spoth and Greenberg 2011), the per-
spectives of different stakeholder groups already involved in 
violence prevention in Austria (school psychologists, social 
workers, teaching unions) were systematically integrated in 
the strategy development (Spiel and Strohmeier 2007).
Spiel and Strohmeier (2007) defined three goals in the 
national strategy for students, teachers, and parents, as well 
as for society as a whole (inspired by Christina Salmivalli’s 
KiVa game): (1) Increased awareness and knowledge about 
violence: I know, we know; (2) Increased social competence 
skills and strategies to cope with violence: I can, we can; (3) 
Increased responsibility and civil engagement: I do, we do. 
The strategy consisted of six activity domains: (1) policy 
and advocacy, (2) prevention and intervention, (3) know -
ledge transfer and education, (4) information and public 
relations, (5) networking and cooperation, and (6) evalu-
ation and research. The application of theoretically based 
and evaluated prevention programs was specifically con-
sidered. For each activity domain specific goals and pro-
jects were defined and the agents responsible for realization 
were specified (for details see Spiel and Strohmeier 2007).
In December 2007, the Federal Minister of Education, the 
Arts, and Culture decided to implement the national strat-
egy. For strategy management and implementation, a steer-
ing committee was established at the Federal Ministry with 
Christiane Spiel as an external member responsible for re-
search issues. In 2008, the national strategy became part of 
the coalition agreement between the two governing parties 
and was planned through to the end of the legislative peri-
od in September 2013. Table 1 presents the projects im-
plemented between 2008 and 2010.
Table 1: Projects implemented between 2008 and 2010
Activity domain
Policy and advocacy
Prevention and intervention
Knowledge transfer and education
Information and public relations
Networking and cooperation
Evaluation and research
Projects
The national strategy is an integral part 
of national government policy
Increase the number of school psycho-
logists
Pilot projects by school social workers
Implementation of behavior agree-
ments
Implementation of the “Faustlos” pro-
gram
Implementation of the Viennese Social 
Competence Training (ViSC) program
Implementation of peer mediation
Violence prevention and social com-
petence promotion as obligatory com-
ponents of basic teacher training
Train-the-trainer course for teachers
Train-the-trainer courses for ViSC 
coaches
Information workshops for schools and 
kindergartens
Establishment of a national internet 
platform
Organization of events
Press conferences
Media reports
Information material
Establishment of a steering committee
Conferences involving stakeholders 
(partners)
Cooperation with national television 
networks
Documentation and evaluation of the 
implementation of the national strategy
Evaluation of the prevention and inter-
vention programs
Development of online self-assessment 
instruments for classes and schools
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2. The Importance of Strategy Implementation
An important factor for sustainable violence prevention in 
schools is the implementation quality of programs or strat-
egies (Durlak and DuPree 2008; Fixsen et al. 2009; Berkel et 
al. 2011). According to Fixsen and Blasé (2009), im-
plementation can be described as the missing link between 
research and practice. Shonkoff and Bales (2011) argue that 
the translation of research into policy and practice should 
be regarded as an important academic endeavor in its own 
right. In recent years, several research groups have formu-
lated theoretical models of program implementation (Dur-
lak and DuPree 2008; Fixsen et al. 2009; Berkel et al. 2011). 
In these models, fidelity and quality of implementation are 
considered important factors.
To date, most empirical research on implementation in 
general, and prevention programs in particular, has been 
conducted in Anglo-American countries (Elias et al. 2003). 
Datnow (2002, 2005) identifies the importance of under-
standing district and state contexts for the sustainability of 
comprehensive school reform models alongside teacher- 
and school-level factors (e.g., Beets et al. 2008; Cargo et al. 
2006). According to Datnow’s studies, the adoption, im-
plementation, and sustainability of reform, and school 
change more generally, are the result of interrelations be-
tween and across groups in different contexts at various 
points in time (Datnow and Stringfield 2000). In other 
words, efforts to implement reforms are more likely to be 
effective when educators at various levels (e.g., state, dis-
trict, reform design team, school) share goals and work to-
gether. Spoth and Greenberg (2011) show how 
practitioner-researcher partnerships and supporting infra-
structures can support the local adoption of evidence-
based interventions and produce community-level 
reductions in youth problem behaviors and concomitant 
positive youth development (see also Crowley et al. 2012). 
In Europe, Norway is a pioneer both in conducting vio -
lence prevention programs in schools and in evaluating 
their implementation on a national level (Roland 2011).
Development, implementation, and dissemination of strat-
egies on a national or regional level involve intensive co-
operation between researchers, politicians, and 
administrators (Roland 2000; Spiel and Strohmeier 2007, 
2011) within a mutually respectful, collaborative process 
(Shonkoff and Bales 2011).
3. Aims of the Evaluation of Implementation
In 2010, Petra Wagner was commissioned by the Austrian 
Federal Ministry of Education, the Arts, and Culture to 
evaluate the implementation of the national strategy. Aims 
of the evaluation were (1) to analyze how the individual 
projects contribute to the six activity domains defined in 
the strategy plan by Spiel and Strohmeier (2007), (2) to 
analyze the national strategy at a general level, and (3) to 
provide recommendations for the individual projects and 
for the national strategy in its entirety.1 The evaluation fo-
cuses on fidelity and quality of implementation (Carroll et 
al. 2007; Elias et al. 2003; Kalafat, Illback, and Sanders 
2007) and on participant responsiveness (Dusenbury et al. 
2003; for details see Wagner, 2011).
4. Method of the Evaluation
4.1. Expert Interviews
Expert interviews were conducted (Gläser and Laudel 
2009). According to Schirmer (2009) interviewees are de-
fined as experts if they have special knowledge related to 
the research interest. Expert interviews are based on a list 
of open questions (interview guideline).
The members of the steering committee were identified as 
experts for the projects within the activity domains (see 
Table 1) they were responsible for and for the national 
strategy at a general level. An interview guideline was de-
veloped consisting of the following topics: goals of the 
projects, schedules and application procedures of the pro-
jects, evaluation measures (where individual projects had 
been evaluated), and contribution to the national strategy. 
Concerning the national strategy at the general level, inter-
1 The three aims of the strategy are formulated at 
a meta-level. Therefore, the evaluation described 
here focused on how the projects contribute to the 
activity domains as a necessary prerequisite for 
achieving the aims of the national strategy.
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viewees were asked about internal changes (within the 
steering committee) and external changes (as con-
sequences of the implementation of the national strategy) 
observed since the initiation of the strategy particularly 
concerning the recognition of the national strategy in the 
public. Additionally, they were asked to give recom-
mendations for the future development of the strategy. 
The interviewees also assessed the quality of embedding at 
the political level (domain “Policy and advocacy”) and the 
quality of networking and cooperation (domain “Net-
working and cooperation”).
4.2. Sample and Procedure
The sample consisted of eight members of the steering 
committee; one was the general project manager and seven 
were responsible for particular projects within the activity 
domains. Six interviewees were female, two male. Seven in-
terview partners were long-term employees of the Federal 
Ministry of Education, the Arts, and Culture, one was an 
external expert.
Sixteen interviews were conducted altogether. Each 
member of the steering committee was interviewed twice, 
in September 2009 and in November 2010. After the first 
interview phase, results relevant to improving the projects 
and the strategy in general were reported and discussed in 
the steering committee. The aim of the second interview 
was to identify any changes that had occurred. The inter-
views lasted between 60 and 90 minutes. All interviewees 
cooperated with the evaluation and were motivated to pro-
vide useful information.
4.3. Data Analysis
All interviews were transcribed and coded according to the 
interview guideline (Mayring 2002). This analytical pro-
cedure produced thematically classified protocols of each 
interview in tabular form. To ensure the reliability and 
validity of the protocols the interviewees were asked to re-
view, revise, and authorize them. All interviewees cooper-
ated in this procedure.
As each steering committee member was responsible for 
specific projects the evaluation results were based on the 
judgements of these single responsible members. The 
protocols of the interviews served as a data base to evaluate 
how the projects contributed to the six activity domains.
Data about the national strategy at the general level were 
available from all respondents. The primary aim of the 
qualitative data analysis in this area was to elaborate simi-
larities and differences between the interviews (Mayer 
2008). Therefore, these parts of the protocols were sum-
marized and correlated (Mayring 2002) and compared 
using the Delphi method (Linstone and Turoff 1975).
5. Results of the Evaluation
In the following, the most important results concerning the 
contribution of the projects to the activity domains of the 
national strategy are presented separately for each domain. 
Finally, evaluation results concerning the national strategy 
at a general level are presented. As no specific project is de-
voted to the activity domain “Policy and advocacy,” evalu-
ation results concerning this domain are presented in the 
context of the results on the general level. The results are 
presented from the perspective of the second interview and 
changes over time are included. Evaluation results of indi-
vidual projects are not presented here. If they have been 
published elsewhere references are given.
5.1. Prevention and Intervention
The projects “Increase the number of school psychologists” 
and “Pilot projects by school social workers” (see Table 1) 
aim at an Austria-wide support of teachers and students 
with the main focus on violence prevention. Concretely, 
both projects are designed to foster the social competence 
and social responsibility of students, their ability to deal 
with diversity, and their learning motivation directly (e.g., 
by advice, treatment, and mentoring) and indirectly (e.g., 
by advanced training and professional support of teachers). 
This is expected to improve the school and class climate 
and reduce aggression and violence in Austrian schools.
At the beginning (2008) there were about 140 school psy-
chologists working in Austria. To achieve nationwide sup-
port for schools the Federal Ministry of Education, the 
Arts, and Culture financed 40 new part-time school psy-
chologist posts. According to the interviewed expert, long-
term funding for the new school psychologists is secure. 
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The evaluation of this project was conducted using inter-
nal reports.
The pilot projects by school social workers were prepared 
from 2008 to 2010 and their implementation was sched-
uled to run from September 2010 until August 2012 in six 
Austrian provinces. The projects are co-financed by the 
European Social Fund (ESF) and are being evaluated by an 
external research institute.
The behavior agreements project aims to establish Austria-
wide support for the school partners (students, teachers, 
parents) to improve social interactions in schools. The 
medium-term goal is not only to increase the number of 
behavior agreements in schools, but also their quality. This 
project was established some years before the national 
strategy and later incorporated into it. In 2009, the inter-
viewed expert conducted an Austrian-wide survey to rec-
ord the numbers of behavior agreements in schools and 
evaluate the current guidelines (http://www.gemeinsam-
gegen-gewalt.at/materialien-links/). The results showed 
that these guidelines suffer several limitations. Based on the 
findings of the survey, the Federal Ministry planned to de-
velop new guidelines for behavior agreements including 
recommendations on how to design the process to develop 
such behavioral arrangements.
The Faustlos (“no fists”) and ViSC programs aim to pro-
mote social competence and responsibility in students and 
encourage their participation to enhance the school com-
munity, to reduce aggression and violence in school, and to 
improve the school climate. Both programs are evidence-
based and are primarily oriented towards prevention.
The Faustlos program is based on the Second Step program 
developed in the United States (Beland 1988) but trans-
lated, adapted, and evaluated in a German context for kin-
dergarten and primary schools (Cierpka 2005). The 
Faustlos material comes in the form of a toolkit and has 
been delivered to approximately one third of Austrian pri-
mary schools. According to the interviewed expert, all Aus-
trian primary schools had the opportunity to request a 
Faustlos toolkit. All teachers who received the Faustlos 
toolkit were required to complete Faustlos training. The 
initiative ended with the last Faustlos training event in May 
2010. To analyze the quality of the implementation the ex-
pert conducted an Austria-wide online survey developed in 
cooperation with the author of the Faustlos program 
(Cierpka 2005). In sum, more than four hundred teachers 
participated in the study.
The ViSC Social Competence Program (Atria and Spiel 
2007; Spiel and Strohmeier 2011, Strohmeier et al 2012) is 
a school development project to prevent violence and 
foster social competencies in secondary schools. Activities 
are geared to operate on three different levels: the school as 
a whole, the classroom, and the individual level. A cascaded 
train-the-trainer model was developed and applied to im-
plement the ViSC program sustainably in the school sys-
tem: Scientists train ViSC coaches, ViSC coaches train 
teachers, and teachers train their students. The immediate 
target groups of this project (ViSC coaches) are teacher-
training lecturers and psychologists. Between academic 
year 2008/09 and 2010/11 thirty-six coaches were trained.
The implementation quality and effectiveness of the ViSC 
program was intensively evaluated in 2009/10. Evaluation 
results showed that the program had very positive effects 
on students in comparison to a randomized control group 
(Strohmeier et al. 2012). Furthermore, to support schools 
in implementing the ViSC program a manual for teachers 
has been prepared.
The peer mediation project aims to provide Austria-wide 
support for teachers seeking to improve conflict resolution 
in schools. Within this project, students were trained to 
mediate in conflicts involving their peers. These peer medi-
ators are supported by teachers trained to coach them. Ac-
cording to the interviewed expert, peer mediation was 
established in many Austrian schools within the framework 
of social learning even before the development and im-
plementation of the national strategy. In other words, this 
project was incorporated into the national strategy as an 
existing measure. In 2009, the interviewed expert con-
ducted an Austria-wide survey on peer mediation activities 
in schools to document and evaluate the project. In ad-
dition, quality standards for training coaches for peer 
mediation have been developed.
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5.2. Knowledge Transfer and Education
The projects implemented within this activity domain aim 
to optimize basic and advanced teacher training regarding 
teaching of social skills and competencies for dealing with 
violence. The pedagogical universities play a crucial role 
here. One project in this domain was therefore to examine 
the curricula of the pedagogical universities to identify 
whether and to what degree they include obligatory com-
ponents of violence prevention and social competence pro-
motion. According to the interviewed expert it was a 
challenge to achieve adequate commitment of the peda-
gogical universities, which have only recently been estab-
lished in Austria. The analysis of the curricula resulted in 
concrete recommendations for basic and advanced teacher 
training for dealing with violence and aggressive behavior. 
Subsequently, the actual implementation of these recom-
mendations will be examined. The aim is to create a frame-
work for a violence prevention curriculum for teacher 
training and to develop corresponding modules.
Another project in this domain was a two-day train-the-
trainer seminar conducted in spring 2008 to provide teach-
ers from the pedagogic universities with evidence-based 
knowledge for violence prevention. According to the inter-
viewed expert, feedback reports from participants showed 
high acceptance ratings.
Furthermore, thirty-six ViSC coaches have been trained 
(see domain “Prevention and Intervention”). ViSC coaches 
are working with schools applying the ViSC program and 
also function as trainers for teachers.
In addition, twelve Austria-wide information workshops 
for schools and kindergartens were organized (“Joining 
forces against bullying and violence”). Each workshop was 
designed for about thirty participants. According to the in-
terviewed expert parents, teachers, and other interested 
professional groups participated.
5.3. Information and Public Relations
The aim of this activity domain is to publicize the national 
strategy and make information material available. Its heart 
is the internet platform http://www.gemeinsam-gegen-
gewalt.at/, which supplies information about the national 
strategy and research on violence prevention in schools 
and provides school partners with access to materials and 
targeted information on violence in schools. In addition, 
the internet platform serves as a networking space for all 
partners contributing to the prevention of violence at 
school.
In addition, various events and press conferences were con-
ducted, all related to different specific initiatives within the 
national strategy. For example, the national strategy was 
launched at a major press conference in December 2007 
where the minister herself presented the “Together against 
Violence” initiative and described the initiative’s first plans 
and projects.
5.4. Networking and Cooperation
Networking and cooperation among the initiative’s 
partners is an important aim of the national strategy 
(Shonkoff and Bales 2011; Spoth and Greenberg 2011). 
To achieve this aim, annual conferences (see Table 1) have 
been conducted since 2008 to provide a platform for ex-
change between the different stakeholders in the field of 
school violence prevention. In these conferences, a com-
mon knowledge base for implementation of the national 
strategy should be created. In addition, the respective re-
sponsibility of the stakeholders (partners) in violence pre-
vention should be discussed and clarified with the aim to 
create a platform for the schools on national and regional 
level and the public. These objectives are supported by the 
integration of national and international experts.
All members of the steering committee were interviewed 
about this activity domain. They agreed that the networking 
activities in general and the annual meetings in particular 
have a high priority for the national strategy. The steering 
committee has therefore taken a greater role in coordinating 
the planning process. There is also agreement among the in-
terviewees that the planning and design of the networking 
meetings has developed very positively. The network meet-
ings have been consecutively optimized on the basis of the 
experience and the evaluation results (participants’s assess-
ments) of the previous meetings. As a consequence, repre-
sentatives of the partner groups were involved in the 
preparation of the third networking meeting.
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5.5. Evaluation and Research
This activity domain emphasizes the importance of evalu-
ation and supporting research for the national strategy. 
Both the evaluation described here and the evaluations of 
the Faustlos and ViSC programs are concrete projects of 
this domain (see domain “Prevention and Intervention”).
In addition, this domain involves the development of on-
line self-assessment instruments for schools. These tools 
enable principals and teachers to assess and interpret viol-
ence rates in their schools and classrooms, as well as to 
evaluate the effectiveness of interventions against violence. 
Consequently, these tools also support the sustainable im-
plementation of violence prevention in Austria, as the 
presence of researchers is not needed for data collection, 
analysis, and interpretation. The AVEO self-evaluation 
tool (Austrian Violence Evaluation Online-Tool) provides 
information about violence rates from the perspective of 
students and is already operating (Spiel et al. 2011). The 
teacher and school perspective was systematically inte-
grated into the development of the self-evaluation tool 
and the development carefully evaluated (Spiel et al. 
2011). An analogous tool collecting data from teachers is 
in preparation.
5.6. Analysis of the National Strategy at General Level
All interview partners were asked about the national strat-
egy at a general level. Their statements on the question of 
what changes they have observed since the initiation of the 
national strategy were very homogeneous. All of them 
pointed to the enhanced cooperation in the steering com-
mittee and the significantly improved project management 
compared to the starting phase. Cooperation in the steer-
ing committee was described as well developed, con-
structive, open concerning communication, and conducive 
to the exchange of knowledge between the individual pro-
jects and to overall coordination. Synergies have been in-
creasingly identified and used. According to the interview 
partners, this positive trend is also reflected in increased 
networking between the projects.
The external development of the strategy was more cau-
tiously assessed by the interviewees. They agree that the 
initiative has not actually been recognized as intended in 
public and made several recommendations for im-
provement. One of them suggested a survey of schools to 
investigate awareness of the initiative, in order to acquire 
reliable data. In addition, some interviewees recommended 
optimizing and intensifying public relations (e.g., active in-
volvement of Austrian broadcast media in the initiative). 
Some positive developments have been observed but 
further work needs to be invested. In particular, an overall 
public relations strategy was requested by interviewees at 
multiple levels (school, parents, and public) and in media 
with different levels of coverage (nationwide, state, and re-
gional), as recommended in the strategy plan (Spiel and 
Strohmeier 2007).
In addition, strengthening the projects in the regions, es-
tablishing or strengthening local networks (schools), and 
raising teachers’ awareness were identified as future tasks 
of the national strategy. Here, the increased involvement 
of the pedagogical universities was seen as the key by all 
interviewees.
Furthermore, the interviewees agreed that the fact that the 
political declaration has not been realized at the national 
and state levels as recommended in the original strategy 
plan (Spiel and Strohmeier 2007) has been a limiting factor 
for the strategy’s success and for the commitment of cer-
tain stakeholder groups. According to the strategy plan 
there should have been a national declaration level signed 
by the president and the chancellor, as well as by represen-
tatives of the teaching unions, the national parents’ com-
mittee, and the students’ unions. Similar declarations at the 
state and the local level are suggested in the strategy plan. 
However, for political reasons the Federal Minister of Edu-
cation, the Arts, and Culture did not support these declar-
ations. This makes it clear that Austria has yet to achieve 
the national political commitment to violence prevention 
by all parties and the whole government that Spiel and 
Strohmeier (2007) identify as the central basis for the suc-
cess of a national strategy as exemplified by the case of 
Norway (Roland 2011).
6. Conclusions and Lessons Learned
The lessons for the development of national strategies and 
the promotion of evidence-based policy and practice have 
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recently been discussed by Spiel and Strohmeier (2012). 
Therefore, we focus here on the implementation of the 
national strategy and the results of the implementation 
evaluation. However, the results are only preliminary as the 
strategy has not been fully implemented and the im-
plementation evaluation had a formative rather than sum-
mative focus.
Nevertheless, the results of the evaluation should be dis-
cussed concerning fidelity, quality of implementation, and 
adaptation to local political and social circumstances. The 
starting point was the strategy plan recommended by Spiel 
and Strohmeier (2007). However, for political reasons the 
Federal Minister did not realize all parts of the plan (e.g., 
the declarations at different political levels). Furthermore, 
the Federal Minister has extended the national strategy by 
adding some pre-existing projects (e.g. the peer mediation 
and behavior agreements projects). Consequently, the 
strategy and also the steering committee itself became less 
focused and more heterogeneous.
If fidelity and quality of implementation were to be as-
sessed in terms of the original strategy plan, the results 
would not be completely positive. However, if the politi-
cally modified strategy plan is used as the reference, taking 
into account the challenges caused by the modification, the 
results are satisfactory – in particular if it is borne in mind 
that implementation continues until the end of 2013. Ac-
cording to the implementation evaluation the projects are 
proceeding well. However, whether they together achieve 
the goals of the national strategy remains to be proven by a 
summative evaluation after full implementation of the 
national strategy, by collecting data from teachers and stu-
dents. Attainment of the third goal (Increased responsibil-
ity and civil engagement) has so far only been successfully 
proven at project level (by the ViSC program evaluation; 
e.g., Strohmeier et al. 2012).
According to previous research (Datnow and Stringfield 
2000; Shonkoff and Bales 2011; Spoth and Greenberg 
2011) the views of the stakeholder groups actively engaged 
in the field of violence prevention were already considered 
in the development of the strategy plan. Furthermore, one 
out of six activity domains explicitly focuses on networking 
and cooperation. However, while internal cooperation (the 
steering committee) has been satisfactory improved it 
turns out that the engagement of stakeholder groups, in 
particular at state and local levels, plainly needs more time 
(Datnow 2002, 2005). Effective steps have been already set 
in motion.
The main future challenges are the systematic engagement 
of the pedagogical universities and the public visibility of 
the national strategy. Responsiveness at all levels is con-
sidered an important mediator of fidelity and quality of 
implementation and therefore of program outcome (Berkel 
et al. 2011). In agreement with Shonkoff (2000) we must 
acknowledge that science, policy, and practice reflect dif-
ferent ways of thinking about violence prevention. How-
ever, we also agree with him that success in the long run is 
best addressed as continuous work in progress (Shonkoff 
2000). Aside from this, the development of the national 
strategy and its implementation have already had several 
positive effects on a more general level. The usual practice 
was changed from supporting single initiatives lacking 
standards of evidence (Atria and Spiel 2003) to promoting 
evidence-based programs. Moreover, a rigorous evaluation 
of the ViSC program was applied using randomized trials 
under real-world conditions. To our knowledge, this was 
the first time that the Austrian Federal Ministry financed 
such a procedure. Last but not least, the Federal Minister 
and the members of the steering committee were per-
suaded to commission an evaluation of the im-
plementation of the national strategy and to use the 
evaluation results for improvement.
IJCV : Vol. 6 (2) 2012, pp. 176 – 186
Spiel, Wagner, and Strohmeier: Violence Prevention in Austrian Schools 185
References
Atria, Moira, and Christiane Spiel. 2003. The Austrian Situation: Many Initiatives 
Against Violence, Few Evaluations. In Violence in Schools: The Response in Eu-
rope, ed. Peter K. Smith, 83–99. London: RoutledgeFalmer.
Atria, Moira, and Christiane Spiel. 2007. Viennese Social Competence (ViSC) 
Training for Students: Program and Evaluation. In Bullying, Victimization, 
and Peer Harassment: A Handbook of Prevention and Intervention, ed. Joseph 
E. Zins, Maurice J. Elias, and Charles A. Maher, 179–97. New York: Haworth.
Beland, Kathy. 1988. Second Step: A Violence-Prevention Curriculum: Grades 1–3, 
Seattle: Committee for Children.
Berkel, Cady, Anne M. Mauricio, Erin Schoenfelder, and Irwin N. Sandler. 2011. 
Putting the Pieces Together: An Integrated Model of Program Implemen-
tation. Prevention Science 12 (1): 23–33.
Bundesministerium für Unterricht, Kunst und Kultur. 2008. Weiße Feder – Ge-
meinsam gegen Gewalt. Website. www.gemeinsam-gegen-gewalt.at.
Beets, Michael W., Brian R. Flay, Samuel Vuchinich, Alan A. Acock, Kin-Kit Li, 
and Carol Allred. 2008. School Climate and Teachers’ Beliefs and Attitudes 
Associated with Implementation of the Positive Action Program: A Diffusion 
of Innovations Model. Prevention Science 9 (4): 264–75. 
doi:10.1007/s11121-008-0100-2
Cargo, Margaret, Jon Salsberg, Treena Delormier, Serge Desrosiers, and Ann C. 
Macaulay. 2006. Understanding the Social Context of School Health Pro-
motion Program Implementation. Health Education 106 (2): 85–97. 
doi:10.1108/09654280610650936
Carroll, Christopher, Malcolm Patterson, Stephen Wood, Andrew Booth, Jo Rick, 
and Shashi Balain. 2007. A Conceptual Framework for Implementation Fide-
lity. Implementation Science 2 (40): 1–9.
Cierpka, Manfred. 2005. FAUSTLOS – Wie Kinder Konflikte gewaltfrei lösen 
lernen. Freiburg: Herder.
Cross, Donna, Melanie Epstein, Lydia Hearn, Phillip Slee, Therese Shaw, and 
Helen Monks. 2011. National Safe Schools Framework: Policy and Practice to 
Reduce Bullying in Australian Schools. International Journal of Behavioral 
Development 35 (5): 398–404. doi:10.1177/0165025411407456.
Crowley, D. Max, Mark T. Greenberg, Mark E. Feinberg, Richard L. Spoth, and 
Cleve R. Redmond. 2012. The Effect of the PROSPER Partnership Model on 
Cultivating Local Stakeholder Knowledge of Evidence-Based Programs: A 
Five-Year Longitudinal Study of 28 Communities. Prevention Science 13 (1): 
96–105. doi:10.1007/s11121-011-0250-5
Currie, Candace, Cara Zanotti, Antony Morgan, Dorothy Currie, Margaretha de 
Looze, Chris Roberts, Oddrun Samdal, Otto R. F. Smith, and Vivian Barne-
kow, eds. 2012. Social Determinants of Health and Well-Being among Young 
People: Health Behaviour in School-Aged Children (HBSC) Study: Inter-
national Report from the 2009/2010 Survey, Health Policy for Children and 
Adolescents 6. Copenhagen: WHO Regional Office for Europe.
Datnow, Amanda. 2002. Can We Transplant Educational Reform, and Does It 
Last? Journal of Educational Change 3 (3): 215–39. 
doi:10.1023/A:1021221627854
Datnow, Amanda. 2005. The Sustainability of Comprehensive School Reform 
Models in Changing District and State Contexts. Educational Administration 
Quarterly 41 (1): 121–153. doi:10.1177/0013161X04269578
Datnow, Amanda, and Sam Stringfield. 2000. Working Together for Reliable 
School Reform. Journal of Education for Students Placed at Risk (JESPAR) 5 
(1–2): 183–204. doi:10.1080/10824669.2000.9671386
Durlak, Joseph A., and Emily P. DuPre. 2008. Implementation Matters: A Review 
of Research on the Influence of Implementation on Program Outcomes and 
the Factors Affecting Implementation. American Journal of Community Psy-
chology 41 (3–4): 327–50.
Dusenbury, Linda, Rosalind Brannigan, Mathea Falco, and William B. Hansen. 
2003. A Review of Research on Fidelity of Implementation: Implications for 
Drug Abuse Prevention in School Settings. Health Education Research 18 (2): 
237–56.
Elias, Maurice J., Joseph E. Zins, Patricia A. Craczyk, and Roger P. Weissberg. 
2003. Implementation, Sustainability, and Scaling Up of Social-Emotional 
and Academic Innovations in Public Schools. School Psychology Review 32 
(3): 303–19.
Ferguson, Christopher J., Claudia San Miguel, John C. Kilburn, and Patricia San-
chez. 2007. The Effectiveness of School-Based Anti-Bullying Programs. 
Criminal Justice Review 32 (4): 401–14.
Fixsen, Dean L., Karen A. Blase, Sandra F. Naoom, and Frances Wallace. 2009. 
Core Implementation Components. Research on Social Work Practice 19 (5): 
531–40.
Fixsen, Dean L., and Karen A. Blase. 2009. Implementation: The Missing Link Be-
tween Research and Practice, NIRN Implementation Brief 1. Chapel Hill: The 
University of North Carolina, FPG, NIRN.
Gläser, Jochen, and Grit Laudel. 2009. Experteninterviews und qualitative Inhalts-
analyse als Instrumente rekonstruierender Untersuchungen. Wiesbaden: Verlag 
für Sozialwissenschaften
Kalafat, John, Rober J. Illback, and Daniel Sanders Jr. 2007. The Relationship Be-
tween Implementation Fidelity and Educational Outcomes in a School-Based 
Family Support Program: Development of a Model for Evaluating Multidi-
mensional Full-Service Programs. Evaluation and Program Planning 30 (2): 
136–48.
Linstone, Harold A., and Murray Turoff. 1975. The Delphi Method: Techniques 
and Applications. Reading, MA: Addison Wesley.
Mayer, Horst. 2008. Interview und schriftliche Befragung: Entwicklung Durch-
führung Auswertung. Munich: Oldenbourg.
Mayring, Phillip. 2002. Einführung in die qualitative Sozialforschung. Weinheim: 
Beltz.
Ogden, Terje, Freja Ulvestad Karki, and Katrine Stegenborg Teigen. 2010. Linking 
Research, Policy and Practice in Welfare Services and Education in Norway. 
Evidence and Policy 6 (2): 161–77.
Olweus, Dan. 2004. The Olweus Bullying Prevention Programme: Design and 
Implementation Issues and a New National Initiative in Norway. In Bullying 
in Schools: How Successful Can Interventions Be? ed. Peter K. Smith, Debra J. 
Pepler, and Ken Rigby, 13–36. Cambridge: Cambridge University Press.
Pepler, Debra, and Wendy Craig. 2011. Promoting Relationships and Eliminating 
Violence in Canada. International Journal of Behavioral Development 35 (5): 
389–97. doi:10.1177/0165025411407455.
Roland, Erling. 2000. Bullying in Schools: Three National Innovations in Norwe-
gian Schools in 15 years. Aggressive Behavior 26 (1): 135–43.
Roland, Erling. 2011. The Broken Curve: Effects of the Norwegian Manifesto 
Against Bullying. International Journal of Behavioral Development 35 (5): 
383–88.
Salmivalli, Christina, Antti Kärnä, and Elisa Poskiparta. 2011. Counteracting Bul-
lying in Finland: The KiVa Program and Its Effects on Different Forms of 
Being Bullied. International Journal of Behavioral Development 35 (5): 
405–11. doi:10.1177/0165025411407457.
Schirmer, Dominique. 2009. Empirische Methoden der Sozialforschung. Pader-
born: W. Fink.
Shonkoff, Jack P. 2000. Science, Policy, and Practice: Three Cultures in Search of a 
Shared Mission. Child Development 71 (1): 181–87. 
doi:10.1111/1467-8624.00132.
Shonkoff, Jack P., and Susan Nall Bales. 2011. Science Does Not Speak for Itself: 
Translating Child Development Research for the Public and Its Policymakers. 
Child Development 82 (1): 17–32. doi:10.1111/j.1467-8624.2010.01538.x.
Spiel, Christiane, Christina Salmivalli, and Peter K. Smith. 2011. Translational 
Research: National Strategies for Violence Prevention in School. International 
Journal of Behavioral Development 35 (5): 381–82. 
doi:10.1177/0165025411407556.
Spiel, Christiane, and Dagmar Strohmeier. 2007. Generalstrategie zur Gewaltprä-
vention an österreichischen Schulen und Kindergärten „Gemeinsam gegen Gew-
alt“, report to the Federal Ministry of Education, the Arts, and Cultural 
Affairs. Vienna, Austria: University of Vienna. http://www.gemeinsam-gegen-
gewalt.at/resources/files/43/bericht-generalstrategie-29102007-ohne-an-
hang.pdf 
IJCV : Vol. 6 (2) 2012, pp. 176 – 186
Spiel, Wagner, and Strohmeier: Violence Prevention in Austrian Schools 186
Spiel, Christiane, and Dagmar Strohmeier. 2011. National Strategy for Violence 
Prevention in the Austrian Public School System: Development and Imple-
mentation. International Journal of Behavioral Development 35 (5): 412–18.
Spiel, Christiane, and Dagmar Strohmeier. 2012. Evidence-Based Practice and 
Policy: When Researchers, Policy Makers, and Practitioners Learn How to 
Work Together. European Journal of Developmental Psychology 9 (1): 150–62.
Spiel, Christiane, Dagmar Strohmeier, Marie-Therese Schultes, and Christoph 
Burger. 2011. Nachhaltigkeit von Gewaltprävention in Schulen: Erstellung und 
Erprobung eines Selbstevaluationsinstruments, report for the Austrian Federal 
Ministry for Education, the Arts, and Culture. Vienna, Austria: University of 
Vienna.
Spoth, Richard, and Mark Greenberg. 2011. Impact Challenges in Community 
Science-with-Practice: Lessons from PROSPER on Transformative Practi-
tioner-Scientist Partnerships and Prevention Infrastructure Development. 
American Journal of Community Psychology 48 (1):106–19. 
doi:10.1007/s10464-010-9417-7
Strohmeier, Dagmar, Christine Hoffmann, Eva-Maria Schiller, Elisabeth Stefanek, 
and Christiane Spiel. 2012. ViSC Social Competence Program. New Direc-
tions for Youth Development 133:71–80.
Ttofi, Maria M., and David P. Farrington. 2009. What Works in Preventing Bully-
ing: Effective Elements of Anti-Bullying Programmes. Journal of Aggression, 
Conflict and Peace Research 1 (1): 13–24.
Wagner, Petra. 2011. Evaluation der Generalstrategie zur Gewaltprävention and 
Österreichischen Schulen und Kindergärten „Gemeinsam gegen Gewalt“, un-
published report to the Federal Ministry of Education, the Arts, and Cultural 
Affairs. Vienna, Austria.
Christiane Spiel
christiane.spiel@univie.ac.at
Petra Wagner
petra.wagner@fh-linz.at
Dagmar Strohmeier
dagmar.strohmeier@fh-linz.at
